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Preduzetnistvo je glavni motor inovacija,
konkurentnosti i rasta. Preduzetni¢ke kom-
petencije su nezaobilazne za pojedince koji
samostalno obavljaju neku privrednu djelat-
nost, ali isto tako i za zaposlene u kompani-
jama razlicitin veliCina. Zato je preduzetniStvo
prepoznato kao jedna od opstih kompetencija,
koja se smatra neophodnoscu za bilo kog
pojedinca koji zivi i radi u drustvu zasnovanom
na znanju.

Iskustva u Evropi, alii u Crnoj Gori i Srbi-

ji upucuju na poseban znacaj aktivnosti u
okviru kojih ucenici osnivaju i vode ucenicka
preduzeca. Ovaj koncept preduzetnickog
obrazovanja je prepoznat kao najefektivnija
metodologija za Sirenje preduzetnicke kulture
i nacina razmisljnja, s obzirom da se bazira
na ucenju kroz rad, i sticanje neposrednog
iskustva u preduzetnistvu.

UcCenicko preduzece je pedagosko sredstvo
usmijereno na razvoj prakti¢nog iskustva kroz
sprovodenje konkretne preduzetnicke ideje,
te kroz interakciju sa spoljnim okruzenjem.

Cilj ovakve male kompanije kojom upravljaju
ucenici je razvoj stvarne ekonomske aktiv-
nosti malih razmjera, ili simuliranje djelatnosti
stvarnih firmi na realistican nacin. Sve ove
aktivnosti omogucuju uenicima da razviju
osnovne poslovne vjestine, ali i da istovreme-
no razviju licne i multidisciplinarne sposobnosti
neohodne za uspjeSan rad i zivot u savremen-
om drustvu znanja. Stavige, kroz ucesée u
mini-kompanijama, ucenici ispoljavaju svoju
kreativnost, u¢e kako da rade u timu, lakse
preuzimaju odgovornost za svoje postupke i

PREDUZETNICKO UCENJE U SREDNJOSKOLSKOM OBRAZOVANJU

STUDY ON INTRODUCTION OF
ENTREPRENEURIAL LEARNING
INTO SECONDARY SCHOOL
EDUCATION IN SERBIA AND
MONTENEGRO

Entrepreneurship is the main engine for inno-
vation, competitiveness and growth. Entrepre-
neurial competencies are a must for anyone
performing an economic activity individually,
but also for the employees in companies of
various sizes. This is why entrepreneurship
has been recognized as one of general com-
petencies, considered to be a necessity for
every individual living and working in a knowl-
edge based society.

Experiences in Europe, but also in Montene-
gro and Serbia point to special importance of
the activities within which students found and
lead student companies. This concept of en-
trepreneurial education has been recognized
as the most effective methodology for spread-
ing the entrepreneurial culture and the way of
thinking, since it is based on learning through
doing, and acquiring firsthand experience in
entrepreneurship.

Student company is a pedagogical instrument
directed towards development of practical
experience through implementation of a
concrete entrepreneurial idea and trough
interaction with the outside environment. The
goal of this small company run by students

is the development of real small scale eco-
nomic activity or simulation of the activities

of real companies in a realistic manner. All
these activities enable the students to develop
basic business skills, but also at the same
time to develop personal and multidisciplinary
competencies necessary to successfully work
and live in modern knowledge based society.
Moreover, through participation in mini-com-
panies, students apply their creativity, learn



pokazuju Vvisi nivo samoinicijative.

Uprkos svim navedenim prednostima koncep-
ta uCenickih preduzeca njinov broj u Skolama
u regionu je jo$ uvek skroman.U Crnoj Gori

je u ovoj Skolskoj godini bilo registrovano 76
preduzeca za vjezbu u okviru Eco Net Pro-
jekta i 20 preduzeca u okviru projekta ,Pre-
kograni¢no preduzetnitvo mladih®“. U istom
periodu, u Srbiji su u okviru Junior Achievemet
programa radila 83 uCenicka preduzeca i jos
21 preduzece u okviru projekta ,,Prekogranic-
no preduzetnistvo mladih®. Pozitivne rezultate
koncepta uceniCkin preduzec¢a mozemo u
najvecoj mijeri pripisati:

e Fleksibilnosti i prilagodljivosti programa
razliCitim tipovima obrazovanja i raz-
novrsnim lokalnim okolnostima;

e Entuzijazmu i li€énoj motivaciji u¢enika i
njihovih nastavnika-mentora;

e Potencijalu samih programa da u mlad-
ima “otkljucaju” kreativnost, inicijativu i
inovativni pristup;

e Podrsci roditelja, lokalnih biznisa i po-
jedinih lokalnih samouprava koje su pre-
poznale znacaj preduzetnickog obrazovan-
ja za bududi ekonomski razvoj zajednice.

lako su prilagodljivi svim nivoima i tipovima
obrazovanja programi mini-preduzeca su
najzastuplieniji na srednjoskolskom nivou i to
u formi nastavnih, vannastavnih ili vanskol-
skih aktivnosti. Takode, treba istadi da je
dosadasnjom strategijom preduzetnistvo bilo,
prije svega, podsticano u stru¢nim Skolama,
a vrlo malo u gimnazijama i Skolama opsteg
tipa. U Srbiji i Crnoj Gori ucenicko preduzece
nije uvrSteno u nacionalni plan i program kao

how to work as a part of a team, take respon-
sibility for their actions more easily and show
higher level of self initiative.

In spite of all the mentioned advantages of
student company concept, the number of
these in schools in the region is modest.
There are 76 practice companies registered
as a part of Eco Net Project, and 20 com-
panies within the project ,Cross-Border
Youth Entrepreneurship“in this school year
in Montenegro. In the same period in Serbia,
83 student companies worked within Junior
Achievement programme, and 21 within the
project ,,Cross-Border Youth Entrepreneur-
ship®. Positive results of the student company
concept can dominantly be attributed to:

e Flexibility and adaptability of the pro-
gramme to different types of education and
various local circumstances;

e Enthusiasm and personal motivation of
students and their teachers-mentors;

e Potential of the programme itself to
“unlock” creativity, initiative an innovative
approach in young people;

e Support of parents, local businesses, and
some local self management authorities
that recognized the importance of entre-
preneurial education for the future econom-
ic development of the community.

Although adaptable to all levels and types of
education, mini-companies programmes are
most present on the secondary school level,
in the form of curricular and extracurricular
activities. Also, it should be pointed out that
within the current strategy, the entrepreneur-
ship has been mostly promoted in vocational
education schools, and very little in grammar
schools and general type schools. In Serbia
and Montenegro student companies are not

metod za sprovodenje preduzetnitkog obra-
zovanja, iako nastavnici preduzetnistva imaju
odreden stepen autonomije prilikom izbora
metodologije koju ¢e koristiti u okviru svojih
Casova.

Po pravilu, Skolske aktivnosti nisu dovoljne
za uspjeSno vodenje ucenic¢kog preduzeca,
te su, stoga, dopunjene raznovrsnim radom
van skole i posle nastave. Usled toga, dio
svog slobodnog vremena ucenici posvecuju
preduzetnickim aktivnostima sto potvrduje
njihovu posvecenost i istinski entuzijazam.

Istrazivanja o uticaju programa ucenic¢kog
preduzetnistva na zapoSljavanje i samozapo$l-
javanje ucenika koji su prosli ove programe po
zavrSetku Skolovanja su rijetka i nedovoljno
reprezentativna. Razlog tome je Cinjenica da
se ovi programi relativno kratko primjenjuju u
nasim zemljama, te da jo$ uvijek nije protek-
lo dovoljno vremena, niti postoji dovoljan
reprezentativni uzorak nekadasjnih ucesni-

ka tih programa, da bi se razmotrili stvarni
uticaji preduzetniCkog obrazovanja i dobili
relevantni podaci. U tom smislu najrelevant-
nije istrazivanje je u Srhbiji izvrSila organizacija
Business Innovation Programs 2010. Osnovni
nalazi ovog istrazivanja su ukazivali na sl-
jedece:

¢ Nedostaju poslovne obuke koje bi bile
pristupacne mladima odmah po zavrSetku
Skole, da bi nastavili ucenje i kapitalizirali
znanje steceno za vrijeme programa;

e Program ucenic¢kog preduzetnistva je
jako dobro primljen, a njegovi korisnici ga
smatraju pozitivnim i korisnim ;

e Uticaj Programa uceni¢kog preduzetnist-
va na mlade u Srbiji je znaCajan, najviSe
zbog dva glavna faktora:

e \rlo visok procenat mladih koji su pobol-

included in the national plan and program as
a method of implementation of entrepreneur-
ial education, although teachers that teach
entrepreneurship have a certain degree of
autonomy in selection of methodology they
use within their classes.

As a rule, school activities are not sufficient for
successful running of the students’ company,
therefore they are supplemented with various
extracurricular and work after classes. As a
result, students dedicate part of their free time
to entrepreneurial activities, which confirms
their dedication and true enthusiasm.

Research on the influence of student’s entre-
preneurship on employment and self employ-
ment of the students that attended these pro-
grammes upon completion of education are
rare and not representative enough. Reason
behind that is the fact that these programmes
have been applied for a relatively short time in
our countries, therefore not enough time has
passed, or there is a large enough representa-
tive test sample of former participants of those
programmes in order to be able to consider
real impact of entrepreneurial education

and obtain relevant data. The most relevant
research in Serbia from this aspect has been
completed in 2010 by the organization Busi-
ness Innovation Programs. Most important
findings of this research have pointed out the
following:

e There is no business training available for
youth immediately after graduation, in order
to continue with the learning and capital-
ize on the knowledge acquired during the
programme;

e Student entrepreneurship programme
has been very well received, and its users

consider it positive and useful;

e The influence of the student entrepre-



jSali poslovna znanja i vjestine.

e\/rlo visok procenat mladih koji planiraju da
zapo&nu sopstveni posao.

Prema ovom istrazivanju oko 4% mladih,

koji su kao ucenici uCestvovali u programu
ucenickih preduzeca, kasnije otvorilo svoje
preduzede ili radnju. Ovo se objasnjava, pre
svega, Cinjenicom da ih je oko 80% nastavilo
sa obrazovanjem na univerzitetu po zavrSetku
srednje Skole.

U zemljama u kojima postoji duza praksa
implementacije programa ucenickog pre-
duzetniStva statistika pokazuje da je preko 25
% korisnika u dobi od 25 do 34 godine zivota
zapocelo sopstveni posao. Takode, istrazivan-
ja pokazuju da programi imaju pozitivan uticaj
i na distribuciju jednakih mogucnosti izmedu
polova.

Nastavnici koji rade sa ucenickim kompanija-
ma ne samo da moraju posjedovati specificna
znanja, ve¢ moraju i primjenjivati novu nas-
tavnu metodologiju. Preduzetnistvo se ne
moze predavati na isti nacin kao drugi tradi-
cionalni predmeti (iako moze biti djelimi¢no
integrisano u nastavu tih predmeta). Zato nas-
tavnici moraju proci kroz posebnu obuku. S
druge strane, rad sa u¢enic¢kim preduzedima
zahtijeva i odredeni angazman van nastave,
pa i van Skole. Ovaj dodatni rad nastavnika
najcesce nije dodatno placen, ponekad ni
dovoljno prepoznat. Sve to obeshrabruje
nastavnike da se upustaju u rad sa ucenickim
preduzecima.

Po pravilu, razvoj programa je pokretan inicija-
tivama aktera van sistema prosvete (u najvecoj

neurship programme on youth in Serbia is
significant, mostly for two main factors:

e \ery high percentage of youth that have
improved their business knowledge and
skills.

e \ery high percentage of youth planning to
start their own business.

According to this research, around 4% of
youth that participated in the student com-
pany programmes have later started their
company or shop. This is primarily explained
by the fact that 80% of them have continued
education at universities after graduation from
high school.

In the countries with a longer practice in im-
plementation of the student entrepreneurship
programme the statistics show that more than
25 % of users aged 25 to 34 have started a
business. Also, research show that the pro-
grammes have a positive influence on the
distribution of equal opportunities in regards
to gender.

Teachers working with students’ companies
not only have to have special knowledge, but
also have to apply new teaching methods.
Entrepreneurship can not be taught in the
same manner as other traditional subjects
(although it can partly be integrated in the
teaching of those subjects). Therefore teach-
ers have to complete specific training. On the
other side, work with students’ companies
requires certain extracurricular, and even after
school work. This additional work of teachers,
in most cases, is not paid, and often not even
sufficiently recognized. All of that discourag-
es teachers to participate in the work with
student companies.

As a rule, the development of the programme
has been initiated by agents outside the

meri NVO) sprovodenim mimo samog siste-
ma, iako su povremeno podrzavani od strane
javnog sektora. Zahvaljujuci ovoj Cinjenici, kao
i okolnosti da se Cesto radi o vannastavnim
aktivnostima, programi ucenickih preduzeca
su, po pravilu, suoceni sa problemom ne-
dovoljnih i nestalnih izvora finansiranja.

S druge strane, treba pomenuti aktivnosti
privatnog sektora, koji podrzava, najcesce ne-
formalno, ucenicka preduzeca kroz finansijske
donacije ili u¢eSce u naturi (kroz mentorstvo,
davanje na koris¢enje masina i tehnologije, te
razne druge usluge).

Finansijska podrska javnog sektora programi-
ma koji ukljucuju ucenicke mini-kompanije je u
Srbiji i Crnoj Gori mariginalna i ad hoc, na-
j¢esce u okviru pojedinih projekata finansiranih
od nevladinog sektora. Nefinansijska podrska
institucija ukljucuje: integraciju u zvani¢ne
nastavne planove i programe, saradnju sa
organizacijama koje sprovode programe, kao
i promociju medu nastavnicima i ucenicima.
Qvi vidovi podrske su razvijeniji, iako i dalje
nedovoljno integrisani u sistem.

U nekim evropskim zemljama, prosvjetne
vlasti su ustanovile institucionalnu saradnju

sa nevladinim organizacijama odgovornim za
sprovodenje programa. Naime, poslove orga-
nizacije, sprovodenja i evaluacije programskih
aktivnosti obavlja sektor civiinog drustva u ime
nadleznog ministarstva, koje pruza finansijsku
i regulatornu podrsku.

Jedan od najvecih problema vezanih za razvoj
preduzetnistva u Srhiji i Crnoj Gori jeste ne-
postojedi pravni i adminstrativni okvir, precizni-
je nedostatak propisa vezan za oporezivanje,

educational system (mainly NGO), carried out
outside of the very system, although occa-
sionally supported by the public sector. Due
to this fact, as well as the circumstance that
often these are extracurricular activities, stu-
dent company programmes are, as a general
rule, faced with a problem of insufficient and
inconsistent sources of funding.

On the other hand, one has to mention private
sector activities, supporting, most often in-
formally, student companies through financial
donations or in-kind contribution (mentoring,
allowing the use of machines and technology,
various services.).

Financial support of the public sector for the
programmes including student mini-compa-
nies in Serbia and Montenegro is marginal and
ad hoc, most frequently within the projects
financed by non governmental sector. Non
financial support of the institutions include:
integration into official educational plans and
programs, cooperation with organizations
implementing the programmes, as well as pro-
motion among teachers and students. These
aspects of support are the most developed,
although not yet fully integrated into the
system.

In some European countries education au-
thorities have established institutional cooper-
ation with the non governmental organizations
responsible for the implementation of the
programmes. Namely, organizational work,
implementation and evaluation of the pro-
gramme activities are performed by the civil
society sector in the name of the ministry in
charge, which is providing financial and regu-
latory support.

One of the main problems related to the
development of entrepreneurship in Serbia
and Montenegro is the non existing legal and
administrative framework, more precisely the

~



kao i poslovanje sa postoje¢im stvarnim kom-
panijama. Nasuprot tome, u nekim evropskim
zemljama postoji poseban pravni okvir koji se
odnosi na ucenicka preduzeca, ili su zakl-
juCeni sporazumi izmedu finansijskih viasti i
organizacija koje vode programe ucenickog
preduzetnistva.

Osim Sto predstavljaju vazan segment strate-
gija za podsticanje preduzetnickih stavova

i vjestina, programi koji ukljuCuju uCenicke
firme su bitan instrument regionalnih razvojnih
politika. Ovo se posebno odnosi na ona pod-
ru€ja koja su pogodena iseljavanjem. Naime,
aktivnosti vezane za u¢eniCko preduzetnistvo
mogu imati pozitivne efekte na odluku da se
po zavrSetku Skole ne napusti zaviCaj, posto
se kroz njih stvaraju direktne veze sa lokalnim
trziStem i poslovnim mogucnostima.

U ovom trenutku, najvecu prepreku razvoju
ovog koncepta predstavijaju: nedovoljno pre-
poznavanje znacaja ovog pristupa; izostanak
znacajnije uloge u okviru Skolskih kurikulu-
ma; nedostatak motivacije nastavnika, kao i
programa obuke za njih; nedovoljna podrska
Skolama od strane nadleznih javnih viasti; i
naposletku, nedovoljni izvori finansiranja radi
osiguranja dugoro¢nog planiranja i odrzivosti.
Cilj je da se obezbjedivanjem ovih nedosta-
jucih elemenata doprinese da svi zaintereso-
vani ucenici dobiju priliku da u¢estvuju u
ovakvim programima.

lack of regulation regarding taxing and busi-
ness transactions with real, existing com-
panies. Contrary to this, in some European
countries there is a special legal framework
related to student companies, or there are
agreements between financial authorities and
organizations implementing student entrepre-
neurship programmes.

Besides being an important segment of strate-
gies for enhancing entrepreneurial attitude and
skills, programmes that include student com-
panies are an important instrument of regional
development policies. This is especially related
to areas affected with depopulation. Namely,
activities related to student entrepreneurship
can have positive effects on the decision to
not leave home town after completing edu-
cation, since they create direct links with the
local market and business opportunities.

At present, the biggest obstacle for the devel-
opment of this concept is: insufficient rec-
ognition of the importance of this approach;
absence of a more important role in the
educational curriculum; lack of motivation of
teachers and teachers’ training programmes;
insufficient support for schools from relevant
authorities; and finally, insufficient funding
sources in order to secure long term planning
and sustainability. The aim is to contribute,
through providing the lacking elements, to
provision of an opportunity for all the interest-
ed students to participate in programmes of
this kind.

Iz tog razloga, upucujemo svim zaintereso-
vanim stranama niz preporuka s ciliem da se
prosiri i ojaCa pozicija pristupa zasnovanog na
ucenickim mini-kompanijama u obrazovnim
sistemima Srbije i Crne gore. U odnosu prema
zainteresovanim stranama, ove preporuke
ukljucuju:

1. Institucijama sistema

e Razvoj strategije za preduzetnicko
obrazovanje u Skolama, u kojima ¢e kon-
cept ucenickih preduzeda dobiti istaknuto
mijesto.

¢ Uspostavljanje saradnje izmedu razli¢itih
ministarstava, preduzetnickih udruzenja,
nevladinih organizacija, obrazovnih insti-
tucija i lokalne samouprave radi razvoja
ovog koncepta.

e Saradnja sa onim organizacijama (poseb-
no nevladinim) koje se bave promocijom

i diseminacijom programa i njihovo uk-
ljuCivanje u nacionalne planove za pre-
duzetni¢ko obrazovanje.

e Podrska i promocija programa ucenickih
preduzeca u Skolama, medu direktorima i
nastavnicima.

e Otklanjanje pravnih i administrativnih
prepreka za osnivanje i vodenje ucenickih
preduzeca.

2. Skolama se preporuuje da se ukljuée u
ove programe posto se kroz njih ucenici obo-
gacuju raznovrsnim znanjima i viestinama koje
se mogu produbljivati i viezbati u okviru ra-
Zli¢itih nastavnih predmeta. Rad sa ucenickim
preduzecem ispunjava cilieve razli¢itih pred-
meta, te kao takav predstavlja dodatnu vrijed-
nost u odnosu na ostale predmete.

For that reason, we give to all the stakehold-
ers a set of recommendations with the aim
to spread and strengthen the position of the
approach based on student mini-companies
in educational systems of Serbia and Mon-
tenegro. Related to the stakeholders, these
recommendations include:

1. Institutions of the system

e Development of the strategy for entrepre-
neurial education in schools, that provides
a prominent position for the student com-
pany concept.

e Establishing cooperation between various
ministries, entrepreneurs’ associations,
NGOs, educational institutions, and local
authorities for the development of this
concept.

e Cooperation with those institutions
(especially non governmental) that promote
and disseminate the programmes and their
inclusion into the national plans for entre-
preneurial education.

e Support and promotion of student
companies programmes in schools, among
school principals and teachers.

* Removing the legal and administrative
obstacles for the establishment and func-
tioning of student companies.

2. Schools are recommended to be includ-
ed in these programmes, since they enrich
the students with various skills and knowledge
that can be further deepened and practiced
within various educational subjects. Work with
students’ company fulfils the goals of various
subjects, and as such represents additional
value in regards to other subjects.



3. Potrebno je ohrabriti poslovna

udruzenja i kompanije da se ukjjuse

u podrsku ovim programima, u okviru svojih
aktivnosti za ostvarenje poslovnih strategi-

ja o podsticanju drustvene odgovornosti.
Njihova podrska moze biti kako finansijska,
tako i u uslugama (ukljuCujuci savjetovanje i
mentorstvo). Dodatna korist za kompanije se
moze ogledati u mogucénosti buduceg zaposl-
javanja motivisanih mladih ljudi, opremljenih
vjestinama koje se odnose na kreativnost,
preduzetnistvo i inovacije.

3. It is necessary to encourage business

associations and companies to get
involved in support of these programmes,
within their activities for achievement of
business strategies in enhancing corporate
social responsibility Their support can be both
financial and in-kind(including counselling and
mentoring). Additional value for the companies
may be represented in the possibility of future
hiring motivated young people, equipped with
skills regarding creativity, entrepreneurship
and innovation.

Mijesto preduzetni¢kog obrazovanja u Evropi
Preduzetnicko obrazovanje je zastuplieno u
svim zemljama Evropske Unije, kao i mnogim
drugim zemljama Evrope. Moze se primjetiti
nekoliko pristupa u integraciji preduzetnickog
obrazovanja (vidjeti mapu):

® usvojene posebne strategije/akcioni
planovi fokusirani isklju¢ivo na integraciju
preduzetniCkog obrazovanja;

¢ postoje Sire obrazovne ili privredne
strategije koje ukljucuju cilieve vezane za
preduzetniCko ucenje;

¢ pojedinacne inicijative koje se odnose na
preduzetniCko ucenje

Nacionalne/regionalne
strategije i inicijative integracije
preduzetnistva u sistem
obrazovanja'
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EVROPSKA ISKUSTVA / EUROPEAN EXPERIENCES

The role of entrepreneurial education in
Europe Entrepreneurial education is present
in all EU counties, as well as in many other
European countries. Several approaches can
be noticed in integration of the entrepreneurial
education (see map):

e various special strategies/action plans
adopted, focused exclusively on integration
of entrepreneurial education;

e broader educational and economic
strategies existing, including goals related
to entrepreneurial learning;

e individual initiatives related to entrepre-
neurial learning

National/regional strategies

and initiatives for integration of
entrepreneurship into the educational
system '
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" Mapa i pojedini podaci preuzeti iz publikacije “Entrepreneurship Education at School in Europe”, izdava¢ Education,

Audiovisual and Culture Executive Agency, 2012.

" Map and data taken from the publication “Entrepreneurship Education at School in Europe”, publisher Education,

Audiovisual and Culture Executive Agency, 2012.



Integracija preduzetnickog
obrazovanja u nacionalne
sisteme evropskih zemalja

Razli¢iti su nacini na koje preduzetnistvo moze
biti integrisano u obrazovni sistem:

e horizontalno kroz Citav plan i program,
® U pojedinacne postojece predmete,
e ili kroz poseban predmet.

Tamo gdje je integrisano kroz postojece pred-
mete, preduzetnistvo je opcioni modul, iako je
u nekim zemljama predvideno kao obavezni
modul. U razli¢itim zemljama se primjecuju
razliCita reSenja za preduzetnistvo kao dio
formalnog obrazovanja na osnovnom i sredn-
joSkolskom nivou.

Osnovne skole

Oko dvije trecine evropskih zemalja prepoznaje
preduzetni¢ko obrazovanje u svom obrazovnom
sistemu, i to najcesce integrisano horizontalno,
ukrstajudi se sa razlicitim postojecim predmeti-
ma. Unutar ovog pristupa, ciligvi preduzetnickog
obrazovanja se izrazavaju transverzalno, hori-
zontalno i kroz razlicite predmete. Dakle, pre-
duzetnicke vrijednosti i kompetencije se razvijaju
u okviru svih predmeta i nastavnih aktivnosti. Za
razliku od ovog sistema, ima drzava u kojima
postoji posebni moduli u okviru predmeta koji
sluze za postizanje cilieva preduzetnickog obra-
zovanja. U tim sistemima gde je preduzetniStvo
inkorporisano u druge predmete, najcesce se
radi 0 obaveznim predmetima. U vedini ze-
malja, preduzetnistvo je uklju¢eno u drustvene
predmete, poput istorije, geografije, drustva i
gradanskog vaspitanja, kao i drugih drustvenih
nauka. Na osnovnoskolskom nivou ne postoji
preduzetnistvo kao poseban predmet, ali postaji
kao vannastavna aktivnost.

Integration of entrepreneurial
education in national educational
systems in European countries

There are different ways of integration of en-
trepreneurship into the educational system:

e horizontally through the whole education-
al plan and program,

e in individual existing teaching subjects,
e through a specific teaching subject.

In cases where it is integrated through existing
subject, entrepreneurship is an optional mod-
ule, although in some countries it is a com-
pulsory module. In various countries different
solutions can be noticed in entrepreneurship
being the part of formal education on primary
and secondary school level.

Primary schools

Around two thirds of European countries
recognize entrepreneurial education in their
educational systems, most frequently horizon-
tally integrated, intertwining with various other
existing subjects. Within this approach the goals
of entrepreneurial education are presented
transversally, horizontally and through various
subjects. Therefore, entrepreneurial values and
competencies are developed within all subjects
and teaching activities. Contrary to this system,
there are countries where specific modules
within subject exist in order to achieve the goals
of entrepreneurial education. In these systems
where entrepreneurship is incorporated into
other subjects, those are in most cases compul-
sory subjects. In most countries, entrepreneur-
ship is included in social studies subjects, like
history, geography, society and civic education,
and other social sciences. On primary school
level there is no entrepreneurship as a separate
subject, but exists as extracurricular activity.

Opste nize srednje obrazovanje

U mnogim zemljama je podrska preduzetnist-
vu daleko izrazenija na ovom nivou, nego u
osnovnim skolama. Horizontalni pristup, u ko-
jem se preduzetniStvo ukrsta sa drugim pred-
metima je i dalje zastuplieno u vecini sistema.
U dvije trecine zemalja, radi se o obaveznim
predmetima. U preostalim zemljama, radi se
o opcionalnim predmetima. Ovaj horizontalni
pristup je u nekim zemljama kombinovan sa
sistemom integracije posebnih preduzetnickih
modula u pojedine predmete.

Za razliku od osnovnoskolskog nivoa, u nekim
zemljama je preduzetnistvo poseban pred-
met na nivou nizeg srednjeg obrazovanja. U
Litvaniji i Rumuniji, preduzetnistvo je obav-
ezan predmet. U Bugarskoj, obavezan je za
ucenike tehnoloskih stru¢nih profila, dok je u
Danskoj i Spaniji to izborni predmet. Na ovom
nivou, oblasti u koje se po pravilu inkorporise
preduzetnistvo su ekonomija, poslovne studije
i karijerno vodenije, sa, otprilike, podjednakim
brojem zemalja koje preduzetnistvo tretiraju
kao obavezni, odnosno izborni predmet.
Naposletku, i dalie se mjesto preuzetnistva u
vecoj mjeri vidi u oblasti drustvenih nauka.

Opste viSe srednje obrazovanje

Sve zemlje u Evropi prepoznaju preduzetnicko
obrazovanje u svojim programskim dokumen-
tima na nivou viSeg srednjeg obrazovanja, iako
se ne koristi svugdje termin ,,preduzetnistvo*.
Situacija je sli€éna onoj na nivou nizeg srednjeg
obrazovanja kad se radi o broju zemalja koje
su se opredijelile za horizontalni pristup. Neke,
pak, zemlje su se opredijelile za preduzetnist-
VO kao poseban predmet. U svim tim zemlja-
ma ono je izborni predmet, osim u Poljskoj,
gde je obavezno. Istovremeno, u razlicitim
zemljama preduzetnistvo se izuava u svim
oblastima, odnosno u nekim od njih, kao u

General lower secondary education
In many countries the support to entrepre-
neurship is much more present at this level
than primary school level. Horizontal ap-
proach, intertwining the entrepreneurship with
other subjects is still represented in majority
of systems. In two thirds of the countries
those are compulsory subjects. In the re-
maining countries the subjects are optional.
This horizontal approach is in some countries
combined with the system of integration of
specific entrepreneurship modules in individual
subjects.

As opposed to primary school level, in some
countries entrepreneurship is a separate
subject on the lower secondary school level.
In Lithuania and Romania entrepreneurship is
compulsory subject. In Bulgaria it is compul-
sory for the students of technical vocational
profiles, while in Denmark and Spain it is an
optional subject. At this level, areas where
entrepreneurship is, by rule, incorporated
are economics, business studies, and career
counselling, with approximately equal num-
ber of countries treating entrepreneurship as
compulsory or optional subject. Finally, the
place of entrepreneurship is still more often
perceived within the area of social sciences.

General higher secondary education
All European countries recognize entre-
preneurial education in their programme
documents on the level of higher secondary
education, although not all use the term
“entrepreneurship”. Situation is similar to that
on the level of lower secondary education
regarding the number of countries that chose
horizontal approach. Some countries though
have opted for entrepreneurship as a specific
subject. In all of these it is an optional subject,
with the exception of Poland, where it is com-
pulsory. At the same time, in various countries
entrepreneurship is taught in all areas, or in



Svedskoj, gdje je preduzetnigtvo uvedeno
samo u ekonomskim Skolama kao poseban
predmet.

Ishodi u¢enja za preduzetni¢ko
obrazovanje i smernice u nastavi

za nastavnike

Ishodi u¢enja se definiSu kao odrednice o
tome $ta se od ucenika ocekuje da zna i
razumije, odnosno da je sposoban da demon-
strira na kraju odredenog procesa ucenja. Oni
ukljuéuju sve steCene posebne intelektualne

i praktic¢ne viestine. Opsti cilj preduzetni¢kog
ucenja je da obezbijedi u¢enicima stavove,
znanje i viestine da se ponasaju na pre-
duzetnicki naCin. Ovi stavovi, znanja, i viestine
mogu da se klasifikuju na sledeci nacin:

Stavovi

Kategorijal. Samosvijest i samopouzdanje su
preduzetniCki stavovi koji su osnov svakog
aspekta preduzetnistva. Oni podrazumijevaju
otkrivanje i vjeru u sopstvene sposobnosti,
Sto zauzvrat oznazuje pojedinca da preobrazi
svoje ideje u akciju. U mnogim zemljama se
ovi stavovi uvrS¢uju u opste obrazovne cilieve.
Kategorija 2. Preuzimanje inicijative i
preuzimanije rizika, kriticko razmisljanje,
kreativnost, te rieSavanje problema su takode
specifiéni atributi preduzetnicke li¢nosti.

Znanja

Kategorija 1. Znanje o mogucnostima za
razvoj karijere i znanje o svijetu rada su ishodi
koji nisu ekskluzivno vezani za preduzetnistvo,
ve¢ predstavljaju dio opste pripreme ucenika
za izbor njihove buduce karijere. Ipak, razvije-
no znanje o prirodi rada i razlicitih vrsta rada
ukljuGuje je i razumijevanje toga Sta znadi biti
preduzetnik. Ovo znanje dopusta ucenicima
da definisu i pripreme svoje mjesto u svijetu

some of them, as in the example of Sweden,
where entrepreneurship is introduced only in
economic schools as a compulsory subject.

Outputs of entrepreneurial
education learning and teaching

guidelines for teachers

Outputs of learning are defined as deter-
minants of what is expected that a student
knows and understands, or is capable to
demonstrate at the end of a certain learning
process. This includes all acquired special
intellectual and practical skills. General goal of
entrepreneurial learning is to provide students
with attitudes, knowledge and skills to be able
to act in an entrepreneurial manner. These
attitudes, knowledge and skills can be classi-
fied as following:

Attitudes

Category 1. Self-consciousness and self-con-
fidence are entrepreneurial attitudes that are
basis for any aspect of entrepreneurship. They
imply discovering and trust into one’s own
abilities, which in return strengthen the individ-
ual to turn ideas into practice. In many coun-
tries these attitudes are included into general
educational goals.

Category 2. Taking over the initiative and risk,
critical thinking, creativity, problem solving are
also specific attributes of an entrepreneurial
personality.

Knowledge

Category 1. Knowledge on career develop-
ment opportunities and knowledge on the
world of work are the outputs not exclusively
linked to entrepreneurship, but represent a
part of the general preparation of the student
for their selection of future career. Neverthe-
less, developed knowledge on the nature of
work includes also the understanding of what
being an entrepreneur means. This knowledge

rada uz dobro razvijenu svijest 0 mogucnosti-
ma i ogranicenjima.

Kategorija 2. Ekonomska i finansijska pis-
menost ukljuCuje znanje o konceptima i
procesima koji mogu da se primijene na
preduzetnistvo.

Kategorija 3. Znanje o organizaciji poslovanja
i procesa je posebno znanje o okruzenju u
kojem se preduzetnistvo najcesée odvija.

Vjestine

Kategorija 1. VjeStine komunikacije, prezent-
acije i planiranja, kao i timskog rada su sveo-
buhvatne osobine neophodne preduzetnicima.
Kategorija 2. Prakti¢no istrazivanje pre-
duzetni¢kih mogucnosti ukljuCuje razliCite faze
zapodinjanja biznisa, ukljuujuci kreiranje i
sprovodenje biznis plana.

Obezbjedivanje uputstava i
smjernica za rad nastavnika, i

nastavnih materijala

UopSteno govoredi, prakti€no sprovodenje pre-
duzetnickog obrazovanja oslanja se u najvecem
dijelu na nastavnike, Skole i lokalne samouprave.
Ipak, centralne viasti mogu podrzati nastavnike
kroz obezbjedivanje odredenih uputstava/smijerni-
ca zarad, kao i prirucnika za organizaciu nastave.
Jedna trecina evropskih zemalja je obezbijedila ova
prakti¢na uputstva radi pomoci nastavnicima koji
sprovode nastavu preduzetnistva. Ova uputstva
su u nekim slucajevima sastavni dio uputstava za
predmete u koje je preduzetnistvo integrisano, il
mogu da se povezu sa preduzetnickim obrazovan-
jem kao opSteobrazovnim ciliem.

Strategije za sprovodenje uéenickog pre-
duzetniSva, kao materijali za pripremu nastave
Su u nekim zemljiama obezbijedeni i razvijeni

u partnerstvu razlicitih ministarstava (najcesce
prosvijete ili finansija), organizacija odredenih

od strane vlada, neprofitnih organizacija civil-

enables the students to define and prepare
their place in the world of work with well
developed awareness on possibilities and
limitations.

Category 2. Economic and financial literacy
includes knowledge on concepts and pro-
cesses that are also applicable to entrepre-
neurship.

Category 3. Knowledge on business organi-
zation and process is a specific knowledge on
the environment in which the entrepreneurship
usually takes place.

Skills

Category 1. Communication, presentation and
planning skills, as well as team work are com-
prehensive skills necessary for entrepreneurs.
Category 2. Practical research of entrepre-
neurial opportunities consists of different
stages in business establishment, including
business plan creation and implementation.

Providing guidelines and
teaching material for the work of

teachers

Generally speaking, practical implementation of en-
trepreneurial education relies mostly on teachers,
schools and local self management authorities.
Nevertheless, national authorities can support the
teachers through providing certain instructions/
guidelines for the work, as well as rulebooks for the
organization of teaching. One third of European
countries provided these practical instructions in
order to help the teachers implementing entrepre-
neurship teaching. These instructions are in some
cases an integral part of instructions for the subject
as a part of which the entrepreneurship is taught,
or can be related to entrepreneurship education as
general educational goal.

Strategies for implementation of student entre-
preneurship, as a teaching preparation material,
are in some countries provided and developed
in the partnership of various ministries (most
often of education or finances), organizations
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nog sektora, te predstavnicima svijeta biznisa.

| pored raznolikosti koja odlikuje ove napore

u razli¢itim zemljama, neke zajedniCke odlike
mogu da se primijete. Prije svega, da je nas-
tava preduzetniStva zasnovana na proaktivnim
i participativnim nastavnim metodima. Njene
glavne odlike su: prakticni pristup zasnovan na
pojedinacnim projektima, promocija prakticnog
iskustva kroz radionice, saradnja sa razlicitim
organizaciiama i preduzecima, koja ukljucuie i
vanskolske aktivnosti, i naposletku, osnivanje
ucCenickih preduzeca.

Izvori finansiranja i podrska iz

privatnog sektora

U mnogim slu¢ajevima programi koji ukljucu-
ju ucenicke kompanije su ¢escée vodeni od
strane spoljnih organizacija (na primjer organi-
zacija civilnog drustva) nego od strane samog
obrazovnog sistema, mada su ove organizcije
Cesto imale znacajnu podrsku od javhog
sektora. Iz ovog razloga, kao i zato §to se oni
ponekad nalaze izvan zvani¢nog Skolskog
programa, ovi programi generalno pate od
nedostatka finansijskih resursa.

Aktivnosti ucenickih preduzeca se vrlo cesto
oslanjaju na snazno ucesde privatnog sektora,
u formi finansiranja ili doprinosa u naturi. U
zavisnosti od zemlje i specifi¢nih programa, u
nekim sluc¢ajevima dostupni finansijski resursi
su pretezno iz javnih izvora (ovo je na primjer
slucaj u Austriji, Francuskoj i Norveskoj); u
drugim slucajevima veéinom su obezbijedeni
od privatnog sektora (na primer u Ceskoj,
Litvaniji, Holandiji i Poljskoj). Pregled izvora
finansiranja pokazuje veliku raznovrsnost
situacija i razli¢itih rieSenja u vezi porijekla
finasijskih resursa raspolozivih za ovu vrstu
programa. Najcesce, veliki procenat finansir-
anja (na primer 80% i viSe) dolazi ili iz javnog
ili iz privatnog sektora, dok samo u nekoliko
sluCajeva se Cini da je viSe izbalansirano

founded by governments, non profit civil soci-
ety organizations and representatives from the
business world. In spite of the diversity charac-
terizing these efforts in different countries, some
common characteristics can be noticed. Primar-
ily, that entrepreneurship teaching is based on
proactive and participative teaching methods.
Its main characteristics are: practical approach
based on individual projects, promotion of prac-
tical experience through workshops, coopera-
tion with various organizations and companies,
including extracurricular activities, and finally
establishment of student companies.

Sources of funding and private

sector support

In many cases programmes that include
student companies are more often led by
external organizations (for example civil
society organizations) than the educational
system itself, although these organizations
often were supported by the public sector. For
that reason, and also because programmes
are often not in the official educational plans,
these programmes generally suffer from lack
of financial resources.

Activities of student companies often rely on
strong participation of the public sector, in

the form of finances, or in kind contribution.
Depending on the country and specific pro-
gramme, in some cases available financial
resources predominantly come from public
sources(this is for example the case in Austria,
France and Norway); in other cases they are
provided mainly from private sector(for exam-
ple in Czech Republic, Lithuania, The Nether-
lands and Poland). The overview of the financ-
ing sources reveals great diversity of situations
and different solutions regarding the origin of
the financial resources available for this kind
of programmes. Most commonly, great share
of financing(for example 80% or more) comes
from either public or private sector, while only

izmedu javnog i privatnog sektora (na primer u
Danskoj, Irskoj i Svedskoj). Ova situaciia moze
pokazati neke poteskoce u uklapanju javnih i
privatnih fondova.

Kao dio javnog finansiranja, resursi EU fon-
dova mogui igrati vaznu ulogu u razvoju ovih
aktivnosti, kao $to je slu¢aj sa Evropskim
drustvenim fondom (EDF) i programima kao
sLeonardo Da Vin&i“. Na primer, u Francuskoj
podrska EDF-a obezbjeduje znacajan dopri-
nos ubrzavanju prilagodavanja stru¢nog obra-
zovanja novom ekonomskom i drustvenom
kontekstu. Zahvaljujudi finansijskom doprinosu
EDF-a mogude je obezbijediti sistematsku
podrsku za stvaranje veza izmedu Skola i
kompanija i razvoj preduzetnickih projekata

u Francuskoj, ukljucujudi i one bazirane na
konceptu ucenickih preduzeda u tehnickim i
struénim srednjim Skolama.

Sto se tige privatnog sektora, finansijska
podrska dolazi uglavnom iz individualnih
kompanija, fondacija i biznis asocijacija. Banke
imaju vaznu ulogu u brojnim zemljama. U
nekim slucajevima, glavni izvor finansiranja je
Clanarina za uCeSce od Skola i ucenika.

Medutim, pored finansijske podrske, dopri-
nosi poslovnog svijeta u naturi su jednako, ili
¢ak znacajniji. Tu se misli na obezbedivanje
ekspertize i znanja za organizaciju aktivnosti
programa, direktno ucescée kroz poslovne
savetnike, konsultante ili tutore, obezbijedivan-
je posebnog treninga nastavnika; davanje
slobodnog pristupa poslovnim prostorijama

i kancelarijama; pomaganje u organizaciji
dogadaja kao $to su sajmovi i slicno.

Pored navedenog, najvecu korist ovi programi
dobijaju kroz mogucénost koriséenja usluga
poslovnih savjetnika, koji daju svoja stru¢na
mislienja, podsticu zainteresovanost ucenika
za preduzetniCki svijet i direktno uCestvuju u

in few cases it seems to be more balanced
between public and private sector(for example
in Denmark, Ireland and Sweden). This situa-
tion can show some difficulties in harmoniza-
tion of public and private funds.

As a part of public financing, resources of EU
funds can play an important role in the de-
velopment of these activities, as it is the case
with European Social Fund (ESF) and pro-
grammes like “Leonardo Da Vinci”. For exam-
ple, in France, the support of ESF contributes
significantly to faster adaptation of vocational
education to the new economic and social
context. Due to financial contribution of ESF
it is possible to provide systematic support to
creation of links between schools and com-
panies and to development of entrepreneurial
projects in France, including ones based on
the concept of student companies in technical
and vocational secondary schools.

When private sector is concerned, financial
support comes mainly from individual compa-
nies, foundations and business associations.
Banks play an important role in many coun-
tries. In some cases, main source of financing
is the membership fee for participation by
schools and students.

However, besides financial support, in kind
contribution of the business sector is equally,
or even more important. This ranges over
expertise and knowledge in organization of
programme activities, direct participation
through business councillors, consultants or
tutors; provision of specific training for teach-
ers; allowing free access to business premises
and offices; help with organization of events,
like fairs or similar.

In addition to mentioned, the biggest benefit
these programmes receive through the possi-
bility to use the services of business advisors,
giving their professional opinions, stimulating
interest of students for the world of entrepre-



programu kao strucna lica.

Treba naglasiti da u¢enici koji uCestvuju u pro-
gramima mini-kompanija predstavljaju kom-
panijama jedinstven izvor za regrutaciju novih
zapolsenih, posto su dobili direktno iskustvo

o kompanijama i set vjestina koje mogu biti
izuzetno korisne u dinami¢noj organizaciji. Ovo
je Cesto vazan argument za kompanije da se
ukljuce u ovakve programe.

Podrska iz javnog sektora
Integracija u plan i program

Aktivnosti uCenicke kompanije mogu biti
razvijene ili u okviru nastavnog plata ili kao
vannastavna aktivnost. Dok se u nekim
zemljama koriste oba rjeSenja, u drugim ovi
programi postoje uglavnom u okviru nastav-
nog programa (kao u Ceskoj, Finskoj, Irskoj,
Austriji ili Norveskoj) ili uglavnom van njega
(kao u Belgiji, Estoniji, Nemadkoj ili Svedskoj).
Takode, mini-kompanije mogu biti vodene za
vrijeme standardnih Skolskih ¢asova ili kao
aktivnost nakon Skolskih ¢asova ili van skole,
kada ucenici sprovode svoje programe kom-
panija nakon bloka predavanja. Dok u mnogim
slu€ajevima ova dva pristupa koegzistiraju,

u nekim drzavama, kao u Belgiji (francuska
zajednica), Estoniji i Luksemburgu, programi
ucenickih kompanija se odvijaiju uglavnom van
nastave. Kada su aktivnosti potpuno vannas-
tavne, glavni nedostatak je taj $to nastavnici
treba da uloze neko dodatno vrileme za
program i mozda nece uvijek biti nagradeni za
dodatni posao.

lako su programi ucenickih kompanija u
mnogim, mozda ¢ak u svim slucajevima, razvi-
jeni u okviru Skolskog programa, generalno
oni nisu dovoljno prepoznati ili promovisani

od strane predstavnika obrazovanja i ima

neurship and direct expert participation in the
programme.

[t needs to be emphasized that for the com-
panies, the students participating in mini-com-
panies programmes represent a unique
source for recruitment of new employees,
since they have direct experience with the
companies and have a set of skills that can be
extremely valuable in a dynamic organization.
This is often a very important argument for the
companies to get involved into programmes
of this sort.

Public sector support
Integration in educational plan and program

Activities of a student company can be devel-
oped within the framework of an educational
plan or as an extracurricular activity. While in
some countries both solutions are used, in
other these programmes exist mainly within
educational program (as in Czech Republic,
Finland, Ireland, Austria or Norway). Also,
mini-companies can be run during regular
school classes or as a part of after class activ-
ities, or outside of the school, when students
implement their companies’ programmes after
blocks of lectures. While in many cases these
two approaches coexist, in some countries,
like Belgium (French community), Estonia and
Luxembourg programmes of student compa-
nies take place mainly separate from classes.
When the activities are completely extracurric-
ular, the main shortcoming is the fact that the
teachers have to put in additional time for the
programme, and might not always be com-
pensated for the extra work.

Although the programmes of student com-
panies have in many, if not all cases been
developed within the educational program,
they have not been generally recognized or
promoted by the representatives of education

poteskoca u njihovoj integraciji u redovne
Casove. Prakticni problemi u sprovodenju ovih
aktivnosti su povezani sa zahtjevima da se
one slazu sa cilievima programa svakog pred-
meta, preopterecenosti programa i nedovol-
jno Casova da se razvije sadrzaj predmeta,
poteskoca u uklapanju poprecnog pristupa u
odredene programe i nedostatakom motivaci-
je medu nastavnim osobliem.

Dok izvjestan nedostatak fleksibilnosti moze
izazvati probleme u pojedinim slu¢ajevima,
vidljivo je da u svim drzavama $kole imaju
dovoljan stepen autonomije, koja im doz-
voljava da sprovode programe uéenickog
preduzetnistva kao nastavnu ili vannastavnu
aktivnost. Glavna prepreka je odbijanje Skola
i nastavnika da budu uklju¢eni kada programi
nisu podrzani, preporuceni ili prepoznati od
strane predstavnika obrazovanja.

Zvani¢no ukljucivanje programa ucenickog
preduzetnistva kao opcije u postojeci kuri-
kulum na nacionalnom ili regionalnim nivou,
pozitivno utiCe na sposobnost programa da
dobiju na popularnosti i njihov opsti uspjeh, na
primjer kroz podizanje motivacije nastavnika

i obezbjedivanjem dovoljnog broja nastavnih
Casova. Medutim, Cesto je potreban izviestan
broj dodatnih ¢asova i vanskolski rad u¢enika,
posebno kada se ucenicka kompanija bavi
stvarnim proizvodima ili uslugama.

Formalno prepoznavanje ovih programa u
nacionalnom kurikulumu ¢eSce je u srednjim
stru¢nim Skolama, u kojima programi ¢eSce
obuhvataju virtualne firme nego realne kom-
panije (ovo je slucaj, na primer, u Austriji,
Ceskoj i Finskoj). U manjem broju zemalja,
programi uceni¢kin kompanija su prepoznati
ili preporuceni u okviru nacionalnog kurikulu-
ma za sveobuhvatno srednje obrazovanje (na
primer u Irskoj, Letonij i Norveskoj).

system, and there are difficulties in their in-
troduction in regular classes. Practical prob-
lems in implementation of these activities are
related to requests that they correspond with
the goals of every individual subject, overstrain
of the programme and not enough classes to
develop the content of the subject, difficulties
in fitting in the horizontal approach into certain
subjects and lack of motivation among the
teaching staff.

While certain lack of flexibility can cause prob-
lems in some cases, it is visible that in all the
countries school have sufficient level of auton-
omy, enabling them to conduct programmes
of student entrepreneurship as a curricular or
extracurricular activity. The main obstacle is
the refusal of schools and teachers to be in-
volved in the cases when the programmes are
not supported, recommended or recognized
by the representatives of education.

Official including of the programme of entre-
preneurial education as an option within the
existing curriculum on national or regional
level, has a positive influence on the ability of
the programme to gain popularity and its gen-
eral success, for example through rising the
level of motivation of teachers and provision
of sufficient number of classes. However, a
certain number of additional classes and after
school work of students is often necessary,
especially when student company deals with
real products or services.

Formal recognition of these programmes in
the national curriculum is more frequent in
secondary vocational schools, where pro-
grammes more often have virtual than real
companies (this is the case, for example in
Austria, Czech Republic and Finland). In a
smaller number of countries, student com-
pany programmes are recognized or recom-
mended within the national curriculum of com-
prehensive secondary education (for example



U ovom kontekstu, eksperti se slazu da — dok
preduzetniCko obrazovanje kao glavni cilj
treba da bude eksplicitno uklju¢eno u formiran
kurikulum — aktivnosti uCenickih kompanija
treba da budu opcija u tom okviru kurikuluma.
Aktivnosti ucenic¢ke kompanije stoga ne treba
da budu nametnute, vec jasno preporucene.
Njihovo preuzimanije treba da bude istaknuta
opcija u zvaniénom kurikulumu.

Obuka i podrska nastavnicima
Glavna prepreka daliem Sirenju aktivnosti
ucenickih kompanija je nedostatak relevantnin
vjestina nastavnika (i posliedicno, motivacije)
o tome kako da uklju¢e preduzetnistvo i rad
na preduzetnickim projektima u ucionicu.

Ove aktivnosti zahtijevaju ne samo posebno
znanje, vec i promjene u metodologiji preda-
vanja, posto se uloga nastavnika pomjera ka
facilitaciji. Nastavnici moraju da budu pazljivo
selektovani i obuceni da se ukljuce u razvoj
mini kompanija u Skolama. Ovo ukljuCuje
trening o proaktivnoj nastavi i novim metod-
ologijama, sa fokusom na grupni rad. Limit
finansijskih i licnih resursa u Skolama, poseb-
no kada programi uc¢enic¢kih kompanija nisu
prepoznata opcija u programu, ograni¢avaju
mogucnosti da se obuka i podrska pruze svim
nastavnicima kojima su neophodni.

Dok osnovni trening nastavnicima obi¢no
obezbjeduju spoljne organizacije koje promov-
iSu ove programe (npr. organizacije civiinog
drustva), u mnogim zemljama nedostaju siste-
matske obuke o sprovodenju preduzetnickih
projekata u Skoli (i inicijalni i in-service treninzi),
sprovedeni ili podrzani od strane javnih vlasti.
Takode, ponekad Skole nedovoljno ohrabruju
nastavnike da iskoriste ponudene treninge.
Pored ovoga, dodatni rad nastavnika na
ucenickim kompanijama cesto nije prepoznat,
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in Ireland, Latvia and Norway).

In this context, experts agree that- while en-
trepreneurial education as a main goal should
be explicitly included in the formed curricu-
lum- activities of student companies should
be an option within that curriculum. Activities
of a student company, therefore, should not
be imposed, but clearly recommended. Their
implementation should be a displayed option
in an official curriculum.

Training and the support for teachers
M on how to ain obstacle for further spread-
ing of activities of student companies is the
lack of relevant skills of teachers(and, as a
consequence, motivationjon how to introduce
entrepreneurship and work on entrepreneurial
projects into the classroom. These activities
demand not only special knowledge, but also
changes in teaching methodology, since the
role of the teacher is shifting towards facilita-
tion. Teachers have to be carefully selected,
and trained to be included into the develop-
ment of mini companies in schools. This in-
cludes training on proactive teaching and new
methodology, with focus on teamwork. The
limitations of financial and human resources

in schools, especially when student company
programmes are not recognized as an option
in the educational plan, restricts the possibility
to offer training and support to all the teachers
that it is necessary for.

While basic training for teachers is usually
provided by outside organizations promoting
these programmes(for example civil society
organizations), in many countries there is

a shortage of systematic training on im-
plementation of entrepreneurial projects in
schools(both initial and in-service training) pro-
vided or supported by public authorities. Also,
sometimes the schools do not sufficiently
encourage teachers to use available training.
Besides, additional work of teachers on

ni nagraden, i tako jo$ viSe obeshrabljuje nas-
tavnike da se ukljuce u ove aktivnosti.

Javna podrska programima ucenickih kom-
panija

U mnogim zemljama programi
ucenickih kompanija primaju izvjesnu
podrsku od javnih viasti (finansijsku ili drugu).
Medutim, nivo ove podrske se ¢esto doZivlja-
va kao nedovoljan za dalje Sirenje ovih aktiv-
nosti.

Najcesca forma podrske od strane javnih
viasti je finansijska. Medutim, javna podrska

u mnogim slucajevima nije sistematska, ve¢
¢esce projektno bazirana ili se deSava samo na
lokalnom nivou i tako ne ohrabruje dugorocno
planiranje i buducu ekspanziju ovih programa.
U nekoliko zemalja, javne vlasti imaju struk-
turisanu saradnju sa NVO-ima odgovornim za
organizaciju programa ucenickih kompanija,
ukljuCujuci ih u razvoj nacionalne strategije za
preduzetnic¢ko obrazovanje (Danska, Norves-
ka).

Najzad, a kako je prethodno naglaseno,
zvani¢no prepoznavanje aktivnosti vezanih za
preduzetni¢ko obrazovanije je klju¢no za njihov
uspjeh. Dok su neke forme prepoznavanja
obezbijedene u brojnim zemljama, one mogu
da idu od jednostavne moralne podrske (npr.
deklaracija ili izjava od Ministarstva) do konk-
retnijin i efektivnijih mjera, kao sto je eksplicitno
ukljucivanje ucenickin kompanija kao pre-
porucene opcije u nastavni plan.

U Austriji, programi ucenickih kompanija su
obavezni ili preporuceni u programu za sve ti-
pove srednijin tehnickih i stru¢nih Skola, koledza
i akademskih ustanova. U ovom slucaju, javne
vlasti pla¢aju i nagraduju nastavnike za vodenje
ovih aktivnosti i obezbjeduju im buduce obuke.
Takode, usluzni centri za oba postojeca pro-
grama u Austriji (Practice Firms i Junior) su

student companies is often not recognized,
or awarded, which further discourages the
teachers to become involved in these activi-
ties.

Public support to student company

programmes In many countries student
company programmes receive certain support
from public authorities (financial or other).
However, the level of this support is often
perceived as insufficient for further broadening
of these activities

The most common form of support from public
authorities is financial. However, public support
in many cases is not systematic, but more often
project based or occurring only on local level
and thus not encouraging long term planning
and future expansion of these programmes. In
several countries public authorities have a struc-
tured cooperation with NGOs responsible for
organization of student company programmes,
including them into the development of national
strategy for entrepreneurial education (Denmark,
Norway).

In the end, and as previously pointed out, official
recognition of activities related to entrepre-
neurial education is crucial for their success.
While some forms of recognition are provided

in numerous countries, they can go from simple
moral support (for example a declaration or
statement by Ministry) to concrete and effective
measures, like including student companies as
recommended option into the educational plan.

In Austria, programmes of student companies
are compulsory or recommended for all types
of secondary technical and vocational schools,
colleges and academic institutions. In this case,
public authorities pay and award teachers

for leading these activities and provide future
training for them. Also, service centres for both
existing programmes in Austria (Practice Firms
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finansirani od strane javnog sektora. U nekim
zemljama, organizacija programa ucenickih
kompanija kao glavnu prakti¢nu poteskocu
prepoznaje nejasnoce pravnog i administrativ-
nog okvira (na primer, porez mini kompanija).

Indikatori politike podrske programima pre-

duzetni¢kog obrazovanja:
1) Opésta strategija za promociju pre-
duzetnickog obrazovanja u Skolama je
razvijena od strane vlade;
2) Postoji poseban pravni ili administrativni
okvir ili sporazum koji prepoznaje ucenicke
kompanije kao pedagosko sredstvo i obez-
bijeduje njihovo nesmetano djelovanje;
3) Programi ucenickih kompanija su zvanic¢-
no prepoznati ili preporuceni od strane pred-
stavnika obrazovanja za primjenu u opStem
i struénom obrazovanju i obezbijedeni su
vodic¢i za njihovo sprovodenie;
4) Skole su fleksibilne, autonomne i slo-
bodne da formiraju uceni¢ke kompanije u
okviru Skolskog programa ili kao vanskolsku
aktivnost i ohrabrene su da preuzmu ovu
metodologiju;
5) Nastavnicima je omogucena pocetna
obuka za ukljuCivanje programa ucenickih
kompanija u redovne Casove, kao deo os-
novnog pocetnog ili in-service treninga;
6) Prepoznati su i nagradeni napori i dodatni
rad koji nastavnici posvecuju programima
ucenickih kompanija;
7) Eksterne organizacije civilnog drustva
koje promoviSu programe ucenickih kom-
panija su podrzane od strane javnih viasti i/
ili imaju sporazum sa njima za sprovodenje
ovih programa u Skolama.

Pravni status i administracija

ucenic¢kih kompanija U nekim zemlja-
ma, programi ucenickih kompanija se susrecu
sa problemima vezanim za administraciju i
poreska pravila, zbog nejasnog pravnog statu-
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and Junior) are financed by the public sector.

In some countries, organization of student
company programme recognizes as the main
practical obstacle the ambiguity of legal and
administrative framework (for example taxing of
the mini-companies).

Indicators of the policy of support to pro-
grammes of entrepreneurial education:
1. General strategy for promotion of entrepre-
neurial education in schools is developed by
the government;
2. A specific legal or administrative frame-
work exists, recognizing student companies
as am educational instrument and enables
their unobstructed operation;
3. Programmes of student companies are
officially recognized by the representatives
of education for application in general and
vocational education and guidelines for their
implementation are provided;
4. Schools are flexible, autonomous and free
to form student companies within the school
programme or as an extracurricular activ-
ity, and are encouraged to implement this
methodology;
5. Teachers are provided with basic train-
ing for inclusion of student company pro-
grammes in regular classes, as a part of a
basic initial or in-service training;
6. Additional effort and work that teachers
dedicate to student company programmes
are recognized and awarded;
7. External organizations of civil society pro-
moting the student company programmes
are supported by public authorities and/or
have an agreement with them for the imple-
mentation of these programmes in schools.

Legal status and administration of

student companies In some countries,
student company programmes run into prob-
lems related to administration and tax rules,
because of ambiguous legal status of mini

sa mini kompanija kada one sprovode realne
ekonomske aktivnosti.

Ako od strane finasijskih vlasti nisu prepoznate
kao obrazovno sredstvo, i/ili nema poseb-

nih pravila koja se odnose na njih, od mini
kompanija se moze traziti da se prilagode
istim administrativnim zahtevima kao stvarne
kompanije.

Problemi su zabelezeni, u razli¢itom stepenu,
u Ceskoj, Estoniji, Letoniji, Poliskoj, Spaniji i
Svedskoj.

Nedostatak posebnog pravnog ili adminis-
trativnog okvira, ili bilo kakvog sporazuma sa
finisijskim vlastima, moZze imati presudan uticaj
na uklju¢enost Skola i omesti sprovodenje
ovih programa kad god je briga nastavnika i
direktora fokusirana na ekonomske i pravne
aspekte ovih aktivnosti.
Glavni prakti¢ni problemi mogu se sazeti na
sledeci nacin:
¢ UsaglaSavanje sa birokratijom i adminis-
trativnim procedurama;
¢ Poreski problemi: placanje poreza na
dobit i poreza na dodatu vrijednost;
e Racunovodstveni problemi;
e Obaveze i odgovornost mini kompanija,
uCenika koji ucestvuju i nastavnika;
e Nemogucnost saradnje sa stvarnim
preduzetnicima i izvodenja bankarskin
transakcija;
e Moguci prigovori postojecih stvarnih
kompanija (problem konkurencije).

Postoje sluCajevi direktora Skola koji ne
dozvoljavaju aktivnosti u¢enikih kompanija

u Skolama, plasedi se problema sa javnim
vlastima koje proveravaju postojanje pro-
tivpravnih aktivnosti. Postoje, takode, primeri
lokalnih javnih vlasti koje interveniSu u pogledu
svakodnevnih aktivnosti ucenickih kompanija

companies when those perform real economic
activities.

If by fiscal authorities they are not recognized
as an educational instrument, and/or if there
are no special rules that apply to them, mini
companies can be asked to comply with the
same administrative regulations as real com-
panies.

Problems are, to different extent, recorded
in Czech Republic, Estonia, Latvia, Poland,
Spain and Sweden.

The lack of special legal or administrative
framework or any kind of agreement with
financial authorities can have crucial impact on
the involvement of schools and obstruct the
implementation of the programmes whenev-
er the concern of teachers and principals is
focused on economic and legal aspects of
these activities.
Main practical problems can be condensed as
following:
e Harmonization with bureaucracy and
administrative procedures;
e Problems with taxes: paying income tax
and VAT,
e Accounting problems;
e Obligations and responsibilities of mini
companies, involved students and teach-
ers;
e Impossible cooperation with real entre-
preneurs and performing banking transac-
tions;
¢ Possible complaints from existing real
companies (problem of competition).

There are cases where school principals do
not allow activities of student companies in
schools, being afraid of problems they might
have with public authorities that control the
existence of illegal activities. There are also
examples of local public authorities that
react regarding everyday activities of student



ili povodom sajmova, naglasSavajuci potrebu
postovanja istih pravila i kompletiranja iste
dokumentacije koja se zakonom zahtijeva za
zvani¢no registrovane komercijalne kompani-
je. U ovako nepovoljinom scenariju, ucenicke
kompanije ne mogu u potpunosti ucestvovati
u ekonomskom Zivotu.

Ovakve situacije stvaraju znac¢ajne barijere raz-
voju mini kompanija i procesu ucenja, posto
je u ovim metodologijama ucenje bazirano na
prakticnom iskustvu. S obzirom da ucenicka
preduzeca ne postoje kao pravni entiteti, ona
ne mogu da izdaju ili prime sopstvene racune
u svoje ime. U ovim sluCajevima, obi¢no su
administrativne i finansijske procedure u okviru
odgovornosti organizacije koja vodi program

ili ucenici rade kao samostalna privatna lica.
Takode, ucenici mozda nemaju prilike da
legalno saraduju sa drugim komercijalnim
kompanijama (na primer, da prodaju proizvode
radnjama, da porucuju vece porudzbine, da
kupuiju jeftinije zalihe materijala u distributivnim
centrima itd.). Kona¢no, mini kompanije moz-
da nec¢e modi da otvore bankovni racun i tako
nece imati prilike da placaju putem bankovnih
transfera.

Obaveze i prava ucenickih kompanija treba
da budu definisana i onda ¢e ovi programi
moci da se razvijaju i rastu. Zakonodavstvo ili
administrativne procedure treba da omoguce
ucenicima da trguju sa realnim kompanija-
ma (na primer, da prodaju njihove proizvode
radnjama), obezbjedujudi im nizi nivo rizika od
onog koji imaju stvarne kompanije. Na ovaj
nacin ucenici mogu da nauce vise o djelanju u
stvarnom poslovnom svijetu.

Dok je u nekim zemljama napravljen poseban
regulatorni okvir za u¢enic¢ke kompanije, ili
postoji sporazum izmedu organizacija koje
sprovode programe i finansijskih viasti (npr.
Belgija, Nemacka, Finska, Holadnija i Nor-
veska), u drugima nije bila potrebna nikakva
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companies or during fairs, stressing the need
of obeying the same rules and completing
the same documentation legally requested for
officially registered commercial companies.

In such an unfavourable scenario, student
companies can not fully participate in eco-
nomic life.

These situations create significant barriers to
development of mini companies and learn-
ing process, since in these methodologies
learning is based on practical experience.
Since student companies do not exist as legal
entities, they can not issue or accept their
own invoices in their name. In these cases,
administrative and financial procedures are
usually in the responsibility of the organiza-
tion that implement the programme or the
students work as individual private persons.
Also, students may not have the opportunity
to legally cooperate with other commercial
companies (for example to sell products to
shops, to make bigger orders, to buy cheaper
stocks of material in distribution centres etc.).
Finally, mini companies may not be able to
open a bank account and thus will not be able
to pay via bank transfers.

Obligations and rights of student compa-

nies should be defined, and that these pro-
grammes will be able to grow and develop.
Legal framework or administrative procedures
should enable the students to trade with real
companies (for example to sell their products
to shops), providing them with the lower level
of risk that that of real companies. This way
the students can learn more about activities in
real business world.

While in some countries a special regulatory
framework was designed for student com-
panies, or an agreement exists between the
organizations implementing the programmes
and financial authorities (for example Belgium,
Germany, Finland, the Netherlands and Nor-

posebna akcija, jer postojeci okvir ne spri-
jeCava na bilo koji nagin aktivnosti ucenickih
kompanija. U Belgiji, Poreska uprava je dala
ucenicima izuzece od placanja poreza na
dodatnu vrijednost pomocu formalne admin-
istrativne odluke. U Finskoj, poreske vlasti

su uspostavile pravila za mini kompanije koje
ucestvuju u programu uc¢enic¢kin kompanija.
Da bi obezbijedili da nece biti poteskoca sa
poreskim vlastima, u poreskoj deklaraciji je
objasnjena procedura za izvjestavanje mini
kompanija. Ova pravila takode spreCavaju
Zloupotrebu statusa mini kompanije u slucaju
Lstvarnih® aktivnosti kompanije i definisu limite
mini kompanije. Program ucenicke kompanije
moze biti voden u Skoli sa stvarnim novcem,
a kada obrt prede 3000 EUR, mini kompaniji
se savjetuje da posjeti lokalne poreske vlasti.
PDV broj je, takode, dostupan, ako je potre-
ban uceni¢kim kompanijama.

U Holandjij, uenic¢ke kompanije su registro-
vane ne u zvaniénom privrednom registru, vec
kod Jong Ondernemen - organizacije koja
promovise mini kompanije i postoji ugovor

sa poreskim vlastima da ucenicke kompanije
placaju porez organizaciji Jong Ondernemen,
da bi izbjegle administrativne probleme (posto
su uceniCke kompanije organizovane samo za
jednu godinu). Takode postoji i osiguranje, da
bi zastitilo u¢eni¢ke kompanije od odgovorno-
sti, te da im ponudi pravnu pomoc.

U Norveskoj, uéenicke kompanije ne placaju
porez na dobit niti PDV. One ne moraju da se
registruju u centralnoj registracionoj kancelariji
za privatne kompanije, niti da publikuju za-
vrne izvestaje, itd. Poreska pravila daju mo-
gucnost oslobadanja od placanja bilo kakvog
poreza do odredenog limita zarade.

U mnogim slu¢ajevima program ucenickih
kompanija je organizovan u saradnji sa in-
stitucijom koja obezbijeduje pravno jemstvo
za ucenicku kompaniju i pokriva osiguranje.

way), in other no special action was needed,
because the existing framework does not
constrain the activities of student companies
in any way. In Belgium, Tax Office has allowed
students exemption from VAT through a
formal administrative decision. In Finland, tax
authorities have established the rules for mini
companies participating in student company
programmes. In order to ensure that there are
no difficulties with tax authorities, tax decla-
ration explains the procedure for reporting of
mini companies. These rules also prevent the
abuse of mini company status in the case of
“real” activities of the company and define
limits for mini company. Student company
programme can be implemented in school
with real money, and when the turnover ex-
ceeds 3000 EUR, mini company is advised to
visit local tax authorities. VAT number is also
available, if needed by student companies.

In the Netherlands student companies are
registered not within the official register, but
with Jong Ondernemen - organization that
promotes mini companies and there is an
agreement with tax authorities that student
companies pay taxes to Jong Ondernemen
organization, to avoid administrative complica-
tions (since student companies are organized
only for one year). Also there is insurance,

in order to protect student companies from
liability, and offer legal aid.

In Norway, student companies do not pay
income tax or VAT. They do not have to be
registered in central registering office for pri-
vate companies, or publish balance sheet etc.
Tax rules allow exemption from any taxation
under certain profit limit.

In many cases student company programme
is organized in cooperation with the institution
providing legal affidavit for student company
and covers the insurance. Institution pro-



Institucija daje pravila procedure ucenickoj
kompaniji Cije se ispunjavanije prati. Ovo je, na
primer, sluCaj u Nemackoj sa Deutche Kinder
und Jugendstiftung i program ,Schuler un-
ternehment was!®. Takode, u Austriji su pravni
status i administrativna organizacija u¢enickih
kompanija obezbijedeni od strane nacionalne
promotivne organizacijom - ACT, Junior na os-
novu posebnih ugovora sa drzavnim viastima,
da bi se izbjegli bilo kakvi pravni problemi.

Medutim, u zemljama gde je mnogo pro-
grama, ne treba osnivati rigidni pravni okvir,
koji je validan za sve, posto bi ovo pret-
postavilo unifikaciju razli¢itin programa, $to
ne bi nuzno bilo prakti¢no za skole. U ovom
trenutku one mogu da biraju koncept koji im
najviSe odgovara. Posebni aranzmani za mini
kompanije su pozeljni u vezi sa porezom na
dobit i PDV-om.

Ukljucenost i koordinacija svih razli¢itih u¢esni-
ka su osnovni elementi. Organizacije koje
promovisu ucenic¢ke kompanije, ministarstva
prosvete, finansija i industrije treba da se
dogovore o zajedni¢kim principima i da ih
dosliedno sprovode.

Odreden pravni okvir, posebno pravilo ili spo-
razum bi mogao da slijedi sledece cilieve:

e Prepoznati u¢enicke kompanije zvaniéno
kao nastavno sredstvo;

e Definisati obim aktivnosti u¢enickin kom-
panija (uzeti u obzir razlike izmedu posto-
je¢ih programa);

e Omoguditi izdavanje racuna, Cinjenje
novcanih transakcija i otvaranje bankovnog
rac¢una pod imenom ucenicke kompanije;

e Stvoriti pravno jemstvo za ¢lanove
ucenickih kompanija kada posluju da
stvarnim kompanijama ili obavljaju projektni
posao za privatni sektor;

¢ Dati oslobadanje od PDV-a i drugih pore-
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vides the student company with procedure
rules whose fulfilment is controlled. This,

for example, is the case in Germany with
Deutche Kinder und Jugendstiftung and
»Schuler unternehment was! “programme.
Also, in Austria, legal status and administrative
organization of student companies are pro-
vided from national promotional organization
ACT-Junior, based on special agreements with
national authorities, to avoid any kind of legal
problems.

However, in countries where there are many
programmes, establishment of a rigid legal
framework valid for all is not necessary, since
that would represent unification of different
programmes, which would not necessary be
practical for schools. At the moment they can
choose the concept most suitable for them.
Special arrangements for mini companies
regarding VAT and income tax are desirable.

Involvement and coordination of various
stakeholders are basic elements. Organiza-
tions promoting student companies, ministries
of education, finances and industry have to
reach an agreement on common principles
and implement them strictly.

Specific legal framework, special rule or
agreement could focus on following goals:

e Official recognition of student companies
as educational instrument;

e Defining of the scope of student com-
panies’ activities(taking into account the
differences between existing programmes);
¢ Enable issuing of invoices, performing
money transactions and opening of a bank
account on students company name;

e Creation of legal affidavit for the members
of student companies when dealing with
real companies and performing project
work for private sector;

e Allow VAT and other taxes exemption

za kad god obim poslovanja ne prekoracu-
je odredeni limit (ili povecati ovaj limit kada
je neophodno);

¢ Jasno definisati i razdvojiti obaveze
ucenickih kompanija, Skola i nastavnika.

Zakljucci

Preduzetnic¢ko obrazovanie treba da se sagle-
da u Sirem smislu. Ovo ukljuéuje razvoj kvalite-
ta potrebnih da biste bili preduzetnik — kao
Sto je sposobnost da se preuzme inicijativa,
da se ne odustaje u vrijieme poteskoca, da se
sa problemima suocava, da se nadu riesenja,
da se bude fleksibilan i kreativan itd. Ciljevi
bilo kog programa uc¢enic¢kih kompanija treba
da uklju¢e ne samo znanje o procedurama za
osnivanje biznisa, ve¢ takode razvoj Sirokog
spektra viestina i preduzetnickih osobina.
UcCeniCke kompanije su jedna od najboljih
metoda, i izvesno vrlo efikasan instrument

za podsticanje preduzetni¢kog duha u Skoli.
Ponuda ovih programa doprinosi stvaranju
ucenika svesnih mogucnosti preduzetnistva

i njihovo opremanije Sirokim spektrom vjesti-
na koje ¢e im pomodi ne samo u buducoj
profesionalnoj kariijeri, ve¢ takode u licnom
Zivotu, kao odgovornim i aktivnim ¢lanovima
drustva. Znacajan efekat u¢escéa u ucenickim
kompanijama moze biti ohrabrivanje vise
mladih ljudi da istraze moguce poslovne
prilike i zapocnu sopstvenu aktivnost, ili da se
odluce za dinami¢an start sopstvenih karijera
u malim preduzec¢ima koja zele da se razvijaju.
Ovo je Kklju¢ni faktor, na duze staze, za rast i
konkurentnost u Crnoj Gori i Srbiji.

Ovi programi mogu biti vazan instrument u
politici regionalnog razvoja. Zapravo, posebno
u manije razvijenim ili izolovanijim regionima,
ove aktivnosti mogu da imaju pozitivne efekte
na povecanje broja onih koji zavrSavaju Skolu
da bi ostali u toj oblasti gradedi direktne veze
sa lokalnom zajednicom.

wherever the amount does not exceed
certain limit( or increase this limit when
necessary);

e Clearly define and separate responsibil-
ities of student companies, schools and
teachers.

Conclusions

Entrepreneurial education should be consid-
ered in broader sense. This includes devel-
opment of qualities necessary for being an
entrepreneur- like the ability to take initiative,
not to give up in difficult times, to face prob-
lems, find solutions, be flexible, creative etc.
Goals of any student company programme
should include not only knowledge on pro-
cedures for establishment of a business, but
also the development of a vide range of skills
and entrepreneurial characteristics.

Student companies are one of the best meth-
ods, and certainly very efficient instrument for
stimulation of entrepreneurial spirit in schools.
Offer of these programmes contributes to
creation of students aware of the possibilities
of entrepreneurship and their commissioning
with a wide spectre of skills that would help
them not only in future professional career, but
also in their personal life, as responsible and
active members of the society. Significant ef-
fect of participation in student companies can
be the encouragement of more young people
to investigate possible business opportuni-
ties and start their own activity, or choose a
dynamic start of their careers in small compa-
nies that wish to grow. This is a key factor, in a
long term, for growth and competitiveness in
Montenegro and Serbia.

These programmes can be a very important
instrument in regional development policy. In
fact, in less developed and more isolated re-
gions, these activities can have positive effects
on increasing the number of those that finish
education to stay in that area building direct
links with the local community.



Da bi dozvolili da §to vedi broj uéenika ucest-
vuje u ovim aktivnostima, kljuéno je da postoje
neki osnovni uslovi kao §to su: nastavni plan
koji podrzava preduzetni¢ko obrazovanie,
visok stepen autonomije Skola u organizaciji
nastave, adekvatno finansiranje, obuka i moti-
vacija nastavnika.

Dalje promovisanje ovih programa ne treba da
bude odgovornost samo predstavnika obra-
zovnog sistema, ve¢ plod saradnje izmedu ra-
zlicitih ministarstava, lokalnih vlasti, poslovnih
struktura, nevladinog sektora i obrazovnih
institucija.

Razvoj veza sa lokalnom zajednicom i sa
poslovnim svijetom i aktivno ucesce poslovnih
partnera kao mentora i savjetnika su kljucni
elementi uspjesnih programa uc¢enickih kom-
panija.

Uloga predstavnika obrazovanja je klju¢na u
prepoznavanju znacaja ovih programa i u nji-
hovoj percepciji kao prihvatljive i vidljive opcije
u nastavnom planu u okviru Sireg cilja promov-
isanja preduzetniCkog obrazovanja.

Vecina vjestina koje se podrzavaju u¢eséem u
ucenickoj kompaniji imaju horizontalnu dimen-
Ziju. Zbog toga, rad u ucenickoj kompaniji
ispunjava mnoge ciljeve i mete odredene za
druge predmete, i kao takav ima dodatnu
vrijednost u odnosu na ove predmete. Ovo je
vazan argument u korist promocije ucenickih
kompanija koji moze biti predstavljen skep-
ticnim donosiocima odluka i direktorima Skola.

Ucenicke kompanije mogu se posmatrati kao
vazan dio dugoro¢nog ucenja. Preduzetnicko
obrazovanije treba da postoji u kontekstu

To allow as large a number of students as
possible to participate in these activities, it

is crucial that some basic conditions exist,
such as: educational plan supporting entre-
preneurial education, high level of autonomy
of schools in the organization of teaching,
adequate financing, training and motivation of
teachers.

Further promotion of these programmes
should not be exclusively the responsibility of
representatives of the educational system, but
the outcome of cooperation of various min-
istries, local authorities, business structures,
non governmental sector and educational
institutions.

Development of links with the local commu-
nity and with the business world and active
participation of business partners as mentors
and advisers are key elements of successful
student companies programmes.

The role of representatives of education is
crucial for recognition of the importance of
these programmes and their perception as
an acceptable and visible option in the edu-
cational plan within the more general goal of
promoting entrepreneurial education.

Most skills that are supported with participa-
tion in a student company have a horizontal
dimension. Because of that, work in a student
company fulfils many goals and targets set
within other subjects, and as such has an
additional value in relation to those subjects.
This is a very important argument in favour of
promotion of student companies that can be
presented to sceptical decision makers and
school principals.

Student companies can be observed as an
important part of long term learning. Entrepre-
neurial education should exist in the context

cijelozivotnog ucenja, i treba da bude pod-
staknuto na svim nivoima, od osnovih Skola
do postdiplomskog obrazovanja.

Metodologija

Moguca su dva pristupa razvoju pre-
duzetni¢kin kompetencija kroz ucenicke
mini-kompanije, stvarno i virtuelno preduzece.
Oba pristupa mogu biti efektivno iskoris¢ena,
pod uslovom da virtuelna aktivnost nije previse
apstraktna i izvedena u izolaciji. Interakcija

sa drugim ucenicima, nastavnicima i savjet-
nicima, te kontakti sa svijetom van Skole su
esencijalne komponente programa ucenickih
kompanija.

Vecina identifikovanih programa traje jednu
Skolsku godinu (9 do 10 meseci): ovo se Cini
kao dovoljno vreme za istrazivanje komplek-
snog svijeta vodenja biznisa. Medutim, kradi
programi (3 do 5 meseci) su takode efektivno
iskoristivi.

Najbolja prakse u vodenju programa ucenickin
kompanija naglasavaju aspekte kao $to su
timski rad i sloboda u¢enika da razviju sopst-
vene ideje. Takode, razvoj veza sa poslovnim
svijetom i lokalnom zajednicom, dostupnost
mentora i savjetnika iz poslovnog svijeta su
kljucni elementi uspjesnih programa ucenickih
kompanija. Medutim, regrutovanje dovoljnog
broja volontera iz poslovnog svijeta ¢esto je
glavna poteskoca, posebno u manje razvijen-
im ili izolovanijim oblastima.

Sirenje

Ucenicko ucesce u programima mini kompanija
je jos uvek malo. U Srhiji je u ovoj Skolskoj godini
u programima ucenickih kompanija ucestvo-
valo 8700 ucenika, a u Crnoj Gori preko 500.
Aktivnosti mini kompanija ne treba da budu
nametnute svim ucenicima, ve¢ ¢esce promo-
visane i preporuc¢ene kao opcija u Sirem okviru

of lifelong learning, and should be stimulated
on all levels, from primary schools to master
studies.

Methodology

There are two possible approaches to de-
velopment of entrepreneurial competencies
through student mini-companies, real and
virtual company. Both can be effectively
used, if virtual activity is not too abstract and
performed in isolation. Interaction with other
students, teachers and advisers, and con-
tacts with the world outside the school are
essential components of student company
programmes.

Most identified programmes last for one
school year (9 to 10 months): this seems to
be sufficient time for research of the complex
world of running a business. However, shorter
programmes (3 to 5 months) are also effec-
tively usable.

Best practices in implementation of student
company programmes stress the aspects like
team work and students’ freedom to develop
their own ideas. Also, development of links

to the business world and local communi-

ty, availability of mentors and advisers from
the world of business are key elements of
successful student company programmes.
However, recruiting a sufficient number of vol-
unteers from the business world is often the
main obstacle, especially in less developed or
more isolated areas.

Expanding

Students’ participation in mini company pro-
grammes is still low. In Serbia in this school year
8700 students participated in student compa-
nies programmes, and in Montenegro more
than 500. Activities of mini companies should
not be imposed on all students, but more often
promoted and recommended as an option
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preduzetnitkog obrazovanja. Stoga, znacajan
pokazatelj je broj Skola koje nude ove pro-
grame. U Srhiji je je ove godine u programima
preduzetni¢kog obrazovanja ucestvovalo 235
srednjih Skola, a u Crnoj Gori 20 srednjih Skola.

Dostupne ograni¢ene informacije o u¢esS¢u po
polovima pokazuju dobar balans izmedu musk-
0g i zenskog pola, gdje su Zzenski ucesnici ¢ak u
vecini u nekim programima. Ovi programi mogu
da budu primijenjeni na svim nivoima edukacije
(ukljuCujuci osnovno i vise obrazovanje) i u svim
tipovima Skola: u opstem srednjem obrazovanju
kao i u stru¢nim, poslovnim ili trgovinskim Skol-
ama. Medutim, u gotovo svim zemljama velika
vecina ucenika koji uCestvuju u ovim aktivnosti-
ma je u viSem srednjem obrazovanju. Programi
ucenickih kompanija su sprovedeni i kao dio
nastavnog programa i za vrijeme redovne nas-
tave, i kao vannastavne ili vanskolske aktivnosti.

Evaluacija i uticaj

lako se osnovna evaluaciona sredstva, kao
Sto su skupljanje povratne informacije od
ucenika i nastavnika (putem samoevaluaci-
ja, izviestaja, ocjene nastavnickog rada, itd)
generalno koriste u vecini programa, mnogo
prefinjenije tehnike (kao na primjer nezavisne
evaluacije, ispitivanje na kraju programa, itd)
jo$ uvijek nisu Sire rasprostranjene. Postoji
potreba za daljim Sirenjem kapaciteta Skola
da pregledaju i ocjene programe u kojima su
angazovani. Efektivna evaluacija ¢e naglasiti
uspjehe i ukloniti slabosti.

Do sada je u Evropi nedovoljno razviieno
istraZivanje o uticaju koji je uc¢esce u program-
ima mini kompanija imalo na buducu karijeru
ucéenika. Medutim, ograniceni, dostupni
dokazi podrzavaju ocjenu da su ovi programi
efikasni u promociji preduzetni¢kog duha

kod mladih ljudi. Takode, Cini se da ovi pro-
grami imaju pozitivan uticaj na jednake Sanse
izmedu polova.
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in a wider frame of entrepreneurial education.
Therefore, a significant indicator is the number of
schools offering these programmes. In Serbia,
235 schools participated in programmes of
entrepreneurial education, and in Montenegro
20 secondary schools.

Limited available information on participation
per gender show a good balance between male
and female students, with female students even
being a majority in some programmes, These
programmes are applicable to all educational
levels (including primary and higher education)
and in all types of schools: in general secondary
education as well as vocational, business and
commercial schools. However, in almost all
countries the great majority of students partici-
pating in these activities are in higher secondary
education. Student companies programmes
are implemented both as a part of educational
programme, and during regular classes and as
extracurricular and after school activities.

Evaluation and impact

Although basic evaluation instruments, like
collecting feedback from students and teach-
ers(through self evaluation, reports, grading

of teachers’ work, etc.) are generally used by
most programmes, much more sophisticated
techniques(for example independent evaluation,
testing at the end of the programme etc.) are
still not widely spread. There is a need for further
increase of the capacities of schools to examine
and evaluate programmes they are involved in.
Effective evaluation will point out successes and
eliminate weaknesses.

So far in Europe the research on the impact that
participation in mini companies programmes
had on the future career of students is not
sufficiently developed. However, limited avail-
able evidence supports the opinion that these
programmes are efficient in promotion of entre-
preneurial spirit among young people. Also, it
seems that these programmes have a positive
influence on equal gender opportunities.

Uklju€ivanje u kurikulum i
prilagodavanje Skolskom nivou

Generalno se osje¢a da u nasim dvijema zem-
liama Skole imaju dovoljan stepen autonomije i
slobode, koja im dopusta da sprovode pro-
grame mini kompanija, ili kao nastavnu ili kao
vannastavnu aktivnost. Prepreka lezi u opiran-
ju 8kola i nastavnika da se ukljuce kada pro-
grami nisu podrzani, prepoznati ili preporuceni
od strane predstavnika sistema obrazovanja.
lako su aktivnosti u¢enickih kompanija u vecini
slu¢ajeva preporuceni od strane $kola, u
okviru njihovih programa, one generalno pate
od nedovoljnog prepoznavanja i od poteSkoca
u ukljucivanju u redovnu nastavu. Prakti¢ni
problemi oko sprovodenja ovih aktivnosti su
povezani sa zahtjevima da se sretnu sa pro-
gramskim cilievima za svaki nastavni predmet,
nedovoljno ¢asova da razviju sadrzaj predme-
ta, poteskocama oko prillagodavanja horizon-
talnog pristupa odredenim programima, nedo-
statkom motivacije i svjesnosti o obrazovnim
vrijednostima ovih aktivnosti medu nastavnim
osobliem.

Finansiranje i mjere podrske

U Srbiji i Crnoj Gori programi u¢enickih kom-
panija dosada su vodeni i organizovani od
strane nevladinog sektora, ¢esc¢e nego od
samog obrazovnog sisterma, mada su ovi
programi primili znac¢ajnu podrsku od javnog
sektora. Zbog navedenih razloga, i posto ovi
programi postoje van zvani¢nog Skolskog
programa, oni generalno pate od nedostatka
finansijskih resursa.

Aktivnosti su fokusirane i na znacajnije ukl-
jucivanje privatnog sektora, i to u formi finan-
siranja ili doprinosa kroz mentorstvo i omo-
gucavanje koriS¢enja proizvodnih resursa.

U obje zemlje programi ucenickih kompanija
imaju izvjestan stepen podrske od javnih vias-

Inclusion in curriculum and
adaptation to school level

General feeling is that in our two countries
schools have sufficient level of autonomy and
freedom, allowing them to implement student
company programmes either as curricular or
extracurricular activity. The obstacle stands in
the resistance of schools and teachers to get
included when programmes are not sup-
ported, recognized or recommended by the
educational system representatives.

Although activities of student companies are
in most cases recommended by schools,
within their educational plans, they generally
suffer from insufficient recognition and difficul-
ties in inclusion into regular teaching activity.
Practical problems with implementation of
these activities are related to requirements to
meet programme goals for each subject, not
enough classes to develop the contents of the
subject, difficulties with adapting the horizontal
approach to certain programmes, lack of mo-
tivation and awareness on educational value
of these activities among the teaching staff.

Financing and support measures

In Serbia and Montenegro student company
programmes have so far been implement-

ed and organized by the non governmental
sector, more often than the educational
system itself, although these programmes
received significant support from public sector.
For mentioned reasons, and because these
programmes exist outside of the official school
programme, they generally suffer from lack of
financial resources.

Activities are focused to more significant
involvement of private sector, in the form of
financing or contribution through mentoring
and enabling the use of production resources.
In both countries student company pro-
grammes have a certain level of support from



ti. Medutim, nivo ove podrske je nedovoljan za
dalje Sirenje ovih metodologija. Javna podrska
uzima formu aktivne promocije nastavnicima

i Skolama, zvani¢nog prepoznavanja, ukl-
jucivanja kao preporucene opcije u okvirnom
kurikulumu, saradnje sa promotivnim organi-
zacijama, ali do sada nije bilo primjera finan-
sijske podrske ili uklanjanja pravnih i adminis-
trativnih barijera.

U Crnoj Gori i Srbiji organizacija programa
ucenickih kompanija se susrece kao sa
glavnom prakticnom potesko¢om sa nejas-
nim i nedovoljnih pravnim i administrativnim
okvirom, posebno u pogledu poreza, prodaje,
izdavanja raCuna, otvaranja rauna u banci,
odgovornosti prema treéim licima, i slicno. U
drugim zemljama, postoji poseban regulatorni
okvir za ucenicke kompanije ili postoji spora-
zum izmedu promotivnih organizacija i finan-
sijskih viasti.

Buduce prespektive

Ovi programi imaju rastuci uspjeh u Evro-

pi, ali oni nisu jo$ uvek generalno dostupni
ucenicima. Ne zanemarujudi efektivnost drugih
pedagoskih sredstava, moze se potvrditi

da su ovi programi vazna opcija u bilo kojoj
strategiji za podsticaj preduzetnickih stavova i
vjestina, posto su zasnovani na metodi uCenja
kroz praksu.

Ko god da posmatra uceniCku kompaniju
dok radi ili izlaze svoje proizvode, bic¢e impre-
sioniran njihovim entuzijazmom, inovacijom,
kreativnoScéu, samopouzdanjem i komunikaci-
jskim vjeStinama, izmedu ostalih osobina koje
ovi programi pomazu miadima da ispolje. Ovi
razvijeni stavovi i postignuca su u skladu sa
onim da treba da budu ciljevi bilo kog obra-
zovnog puta, posebno na srednjoskolskom
nivou.

Potencijalni uticaj ovih programa (ako su

public authorities. However, the level of this
support in insufficient for further expansion of
these methodologies. Public support takes
the form of active promotion to teachers and
schools, official recognition, including as a
recommended option in general curriculum,
cooperation with promotional organizations,
but so far there has been no examples of
financial support or elimination of legal and
administrative barriers.

In Montenegro and Serbia the organization of
student company programme faces the main
practical difficulty in the form of ambiguous
and insufficient legal and administrative frame-
work, particularly regarding to taxation, sale,
issuing invoices, opening a bank account,
liability towards third parties etc. In other
countries there is a special regulatory frame-
work for student companies or there is an
agreement between promotional organizations
and financial authorities.

Future perspectives

These programmes are a growing success in
Europe, but they are not yet generally available
to students. Without ignoring the effectiveness
of other pedagogical instruments, it can be
stated that these programmes are an import-
ant option in any strategy for stimulation of
entrepreneurial attitudes and skills, since they
are based on learning through doing method.

Anyone who observes students’ company
while they work or display their products will
be impressed their enthusiasm, innovation,
creativity, self-confidence and communica-
tional skills, among other characteristics these
programmes are helping youth to exert. These
developed attitudes and achievements are

in line with what should be the goals of any
educational way, especially on secondary
school level.

Potential impact of these programmes( if

Siroko primijenjeni) u smislu znacaja pre-
duzetniStva kao odrzive opcije, te prakticnog
iskustva $ta to znadi istraziti poslovnu ideju

i biti preduzetnik, moze biti veliki na nasa
drustva.

U ovom trenutku, glavne prepreke povecan-
ju primjene ovih programa su: nedovoljno
prepoznavanije, izostanak vidljive uloge u
Skolskom programu, nedostatak motivacije
nastavnika i posebne obuke za njih, nedovol-
jne promocije od strane prosvjetnih viasti,
nedovoljno finansijskih resursa da obezbijede
dugoro€no planiranje i odrzivost. Mnogi od
ovih problema i prepreka sa kojima se ovi
programi susrecu (rascjepkanost, nedovoljno
prepoznavanie, itd) su zapravo bliski razvoju
preduzetni¢kog obrazovanja uopste.
Predstavnici obrazovanja zapravo imaju
kljuénu ulogu u prepoznavanju koristi od ovih
programa u smislu dostizanja nad-predmetnih
kompetencija i vjiestina koje su neophodne
za liéni razvoj mladih ljudi. Na ovaj nacin se,
takode, doprinosi poboljSanju uspjeha ucenika
u drugim predmetima, njihovoj proaktivnosti,
odgovornosti i uspjehu kao ¢lanova drustva.
Naposletku nekima od njih ovi programi ot-
varaju priliku da jednog dana postanu din-
amicni i kreativni menadzeri i preduzetnici.

Posto je prepoznato da preduzetnistvo treba
da bude shvaéeno kao osnovna vjestina da bi
bilo ostvareno kroz obavezno i kasnije opcio-
nalno obrazovanije, a kao cilj uéenja da bude
uklju¢eno u okvir programa na svim nivoima,
predstavnici obrazovanja su ohrabreni da
primijene ove metodologije koristeci uCenicke
kompanije i u€enje kroz projektni rad kao
vidljivu opciju u nastavnom planu.

Stavige, oni su pozvani da promovisu ovaj
koncept onim Skolama, direktorima i nas-

widely implemented) in the sense of the im-
portance of entrepreneurship as a sustainable
option, and practical experience of what it
means to investigate a business idea and be
an entrepreneur, can be great on our societ-
ies.

At the moment, main obstacles for expanded
implementation of these programmes are:
insufficient recognition, lack of visible role

in school curriculum, lack of motivation of
teachers and special training for them, insuffi-
cient promotion from educational authorities,
not enough financial resources, to provide
long term planning and sustainability. Many of
these problems and obstacles these pro-
grammes encounter (fragmentation, insuffi-
cient recognition, etc.) are similar to develop-
ment of entrepreneurial education in general.
Representatives of education in fact have a
key role in recognizing the benefits of these
programmes in the sense of achievement
more than subject competencies and skills
crucial for personal development of young
people. This also contributes to improving
students’ success in other subjects, their pro
active behaviour, responsibility and success as
member of the society. In the end, to some of
them, these programmes open the possibility
to some day become dynamic and creative
managers and entrepreneurs.

Since it id recognized that entrepreneurship
should be observed as a basic skill in order

to be realized through compulsory and than
later optional education, and as learning goal
to be included in programme framework on

all levels, representatives of education are
encouraged to apply these methodologies
using student companies and learning through
project work as a visible option in educational
plan.

Furthermore, they are called to promote this
concept to those schools, principals and
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tavnicima koji nisu Culi za takve programe ili se
ne osjecaju dovoljno motivisanim ili ohrabren-
im da ih usvoje. U tom pogledu, Sirenje iskus-
tava i primjera dobre prakse mogu da budu
efektivan instrument.

teachers that have not heard of such pro-

grammes or do not feel motivated or encour-
aged enough to adopt them. In that respect,
dissemination of experiences and best prac-
tice examples can be an effective instrument.



